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enriching of lives of the pupils and also materials which they
can put to use in other concerns of direct interest. Since
the curriculum is always getting loaded down with purely
inherited traditional matter and with subjects which repre-
sent mainly the energy of some influential person or group of
persons in behalf of something dear to them, it requires con-
stant inspection, criticism, and revision to make sure it is
accomplishing its purpose. Then there is always the prob-
ability that it represents the values of adults rather than those
of children and youth, or those of pupils a generation ago
rather than those of the present day. Hence a further need
for a critical outlook and survey. But these considerations
do not mean that for a subject to have motivating value
to a pupil (whether intrinsic or instrumental) is the same
thing as for him to be aware of the value, or to be able to tell
what the study is good for.

In the first place, as long as any topic makes an immediate
appeal, it is not necessary to ask what it is good for. This is
a question which can be asked only about instrumental
values. Some goods are not good for anything; they are
just goods. Any other notion leads to an absurdity. For
we cannot stop asking the question about an instrumental
good, one whose value lies in its being good for something,
unless there is at some point something intrinsically good,
good for itself. To a hungry, healthy child, food is a good of
the situation; we do not have to bring him to consciousness of
the ends subserved by food in order to supply a motive to
eat. The food in connection with his appetite is a motive.
The same thing holds of mentally eager pupils with respect
to many topics. Neither they nor the teacher could possibly
foretell with any exactness the purposes learning is to ac-
complish in the future; nor as long as the eagerness continues
is it, advisable to try to specify particular goods which are to
come of it. The proof of a good is found in the fact that the
pupil responds; his response is use. His response to the